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Academic Year: 2014-2015 
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Name of Department:  Residential Education 

Name of Contact Person:  Samantha Schenk 

Name of Person(s) completing report or contributing to the project:  Jo Gruenewald, Stacey 

Jaksa, Samantha Schenk, Travis Whisler 

 

Please submit reports on this template and not in a separate document. Reports should follow 

this format in a narrative form, with responses written below each of the prompts. Attach all 

supporting materials as appendices. The report should be written as though for an external 

audience. While your annual assessment project may have assessed multiple learning outcomes, 

this report should focus on just one program learning outcome.  The suggested length of the 

assessment reports is between 5 and 15 pages (You may produce a larger report for other 

constituents, but for the purposes of this report we ask you keep to the suggested length).   

 

**Please refer to the Student Affairs “Assessment Report Guide” and the Office for Teaching, 

Learning, and Assessment’s “Assessment Report Checklist” for additional help.** 

 

I. Abstract 

The purpose of this study was to assess the effectiveness of the development tools used 

with Resident Advisors (RAs) in the Residential Education department.  The two 

development tools that were evaluated are PILLAR and StrengthsQuest and since their 

inception, neither have been formally evaluated at the department level.  The 

methodology consisted of document analysis, focus groups, and a survey.  Findings 

indicated PILLAR was too difficult, viewed as “busy work,” and overall was ineffective 

for RAs to utilize in a workbook format.  In terms of StrengthsQuest, findings indicated it 

was seen as valuable, increased self-awareness, and helped RAs learn how to interact 

with their fellow staff members. Implications of research findings include 

recommendations for adjustments to the PILLAR model to make it more conversational 

and less formal, while continuing to utilize StrengthsQuest, but finding ways to infuse the 

tool throughout continued RA development rather than only during RA training. 

 

II. Learning Outcome Assessed 

The learning outcome assessed was the following:  
 

Students who participate in Resident Advisor trainings will articulate the concepts and 

behaviors associated with Residential Education’s departmental competency model and 

Socially Responsible Leadership models. 

 

 

 

https://offices.depaul.edu/student-affairs/about/assessment/Documents/Annual_Assessment_Report_Guide.pdf
http://condor.depaul.edu/tla/Assessment/AssessmentTemplates.html


Residential Education 2 

III. Introduction & Context 

 

Residential Education was interested in the impact of the development tools utilized for 

RA development. Particularly what are RAs learning from the development tools and how could 

the tools be improved. More specifically, the department wanted to examine the understanding, 

application, and use of a departmentally-developed competency model (PILLAR) and 

StrengthsQuest. We were also interested in the Socially Responsible Leadership tool typically 

facilitated by the Division of Student Affairs, however with changes in the Division on how SRL 

is utilized, we thought it best to leave SRL out of the examination for this year. A second 

learning outcome was also assessed that more directly spoke to the use of PILLAR, “Students 

who are employed as Resident Advisors will develop skills linked to Residential Education’s 

departmental competencies of professionalism, inclusion & diversity, leadership, learning & 

development, advising and mentoring, and readiness. 

 

Development Tools 

During the 2009-2010 school year, two Organizational Psychology doctoral candidates 

assisted Residential Education in creating and implementing the PILLAR development tool. This 

competency-based model was created to aid in linking the roles and responsibilities of the 

position to the philosophy of the department, by doing so practices and organizational activities 

were directly linked to the department mission, vision, and goals. PILLAR is comprised of six 

competencies:  Professionalism, Inclusion and Diversity, Leadership, Learning and 

Development, Advising and Mentoring, and Readiness (See Appendix 1). The PILLAR tool is 

briefly mentioned during Fall RA training and most often utilized during one-on-one meetings 

between supervisor (typically a Resident Director) and RA. PILLAR competencies are also used 

during RA selection to guide group and individual interview evaluations.  

 

In addition to PILLAR, StrengthsQuest, has often been utilized as a developmental tool 

for the Resident Advisors (RA). StrengthsQuest is a Divisionally used program that helps 

students leverage their strengths for success in areas of academics, career and life. Through the 

Division-led Common Experience retreat, specific Fall RA training sessions, and one-on-one 

meetings between supervisor and Resident Advisor (RA), StrengthsQuest is utilized to guide 

individual and staff understanding of areas of strength and how to leverage strengths in the RA 

position. 

 

Context 

Although both PILLAR and StrengthsQuest have been used for at least a few years as 

developmental tools for the RAs, the impact of the tools has not been assessed. During the initial 

implementation phase, extensive review within the department took place regarding the use of 

PILLAR. However, little has been done recently to assess, in a way, the reliability of the 

development tool and what the RAs learn from the professional development experience. 

Information gained from this project will inform the future direction of the use of development 

tools with the RAs. There have been many anecdotes from RAs and professional staff that 

PILLAR is not helpful to development, and is tedious and confusing, among other comments. 

Whereas the RAs have said that StrengthsQuest is not utilized beyond training and they wish that 

it was talked about more. Due to the extensive investment that the department has made to 
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PILLAR and StrengthsQuest, before changes were made the department felt that an assessment 

of the tools would help guide any changes. 

 

Connections to Division and University Goals  

As the project focuses on strengthening development tools used with the RAs, and the 

RAs are a form of student engagement for the department, the project directly relates to the 

division’s Goal 2: “Broaden, diversify and strengthen our points of student engagement.”  

Through the project, we hope to strengthen our development tools used with the RAs by 

understanding what the RAs learn through the current development processes. In addition, the 

project addresses Vision 2018 Goal 5: “Ensure a Business Model that Builds the University’s 

Continued Strength and Educational Excellence,” specifically Objective 5b: “Invest in our staff.” 

By having these development processes in place, exploring their effectiveness, and making 

changes, the department is investing in the development of our student staff in and outside of the 

position.  

 

Background Research and Literature Support 

 Due to examining StrengthsQuest and PILLAR, a department created development tool, 

much of the background research and literature support for this assessment project is more 

related to StrengthsQuest and the numerous studies conducted on the creation and 

implementation of StrengthsQuest. However, additional literature support for a development tool 

can be found in Kneflekamp & Widick’s (1984) Developmental Instruction Model (DIM). 

 

 Hodges and Harter (2005) wrote of the background and research based on 

StrengthsQuest. They highlighted that StrengthsQuest in its own right is a student leader 

development tool. StrengthsQuest is based in positive psychology, founded on attitude and 

student-teacher relationship studies. Based on multiple studies, StrengthsQuest has been found to 

positively influence productivity, life choices, self-confidence, goal-directed thinking, 

interpersonal relations, and academic success. (Hodges & Harter, 2005). All of which are 

important to student leader development.  

 

 Owen (2011) speaks of the importance of intentional leadership learning communities. 

As such DIM can be very important to creating a community conducive to leadership learning. 

DIM encompasses four major elements: structure, framework and direction; diversity, exposure 

to a variety of perspectives on student learning; experimental learning, such as activities, 

simulations, role plays, and case study reflection; and personalism, providing safety and 

recognition along with encouragement to take risks. These elements are flexible based on a 

specific student needs. Although PILLAR is not a DIM, the four major elements are present in 

the current implementation process of the development tool. 

 

Hodges, T. D., & Harter, J. K. (2005). A review of the theory and research underlying the 

StrengthsQuest program for students. The quest for strengths. Educational HORIZONS, 

83, 190-201. 

 

Kneflekamp, L., & Widick, C. (1984). Developmental Instruction model. Unpublished paper. 

 



Residential Education 4 

Owen, J. E. (2011). Considerations of student learning in leadership. In S. R. Komives, J. P. 

Dungan, J. E. Owen, W. Wagner, & Associates (Eds.), The Handbook for Student 

Leadership Development (2nd ed.). San Francisco, CA: Wiley. 

 

IV. Data Collection & Methodology 

The methodology for this project included a mixed methods approach that involved focus 

groups, document analysis, and a survey.  The student population assessed were Resident 

Advisors (RAs).  There are a total number of 57 RAs in the department of Residential Education.  

All 57 RAs were surveyed with a goal of at least a 50 percent response rate.  In addition, 28 RAs 

were randomly selected to participate in the focus groups.   

 

Document analysis enabled a more applied review of the specific documents used for 

PILLAR in Residential Education.  This provided a more direct assessment of these tools.  RAs 

consented to the document analysis by opting to turn in their PILLAR tool workbook.  This data 

was analyzed by all members of the Residential Education Assessment Committee (Jo 

Gruenewald, Stacey Jaksa, Samantha Schenk, and Travis Whisler). See Appendix 2 for the 

PILLAR Tool Document Analysis Survey. 

 

Focus groups allowed for RAs to qualitatively share perceptions and attitudes toward the 

departmental tools.  Having an understanding of the approach RAs take with their use of 

StrengthsQuest and PILLAR will impact training and facilitation intentions when reviewing 

these development tools.  Written informed consent was collected before the focus groups.  

Identifying information was not collected during the focus groups.  Stacey Jaksa is the only 

individual who had access to the focus group audio files and the Assessment Committee were the 

only individuals who had access to the results data.  Stacey facilitated the focus groups and took 

both written and recorded notes during each focus group.  This information was then given to 

Samantha Schenk and Travis Whisler to theme and analyze before bringing back to the larger 

Assessment Committee for review. See Appendix 3 for the Focus Group Facilitation Guide, 

Appendix 4 for Focus Group Scoring Guide, and Appendix 5 for Focus Group Informed Consent 

Form. 

 

The survey asked RAs to reflect on their own use of the development tools, such as the 

goals they have set up using the tools, whether or not they achieved the goals, and the ways in 

which the development tools have been used in their experience as RAs.  The survey also 

allowed the Assessment Committee to measure whether or not the RAs were able to recall and 

make connections with the development tools to their experiences in training and other 

professional development opportunities.  Electronic informed consent was obtained prior to the 

RAs taking the survey.  Identifying information was not collected in the survey tool and the 

Assessment Committee were the only individuals who had access to the electronic data.  The 

survey responses were compiled by Jo Gruenewald.  Jo themed the short answer responses from 

the survey results as well.  Stacey Jaksa analyzed the development tool description responses.  

The results were then reviewed by the entire Assessment Committee. See Appendix 6 for 

Development Tool Survey. 
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V. Data & Results 

The analysis consisted of three parts, including a document analysis, three focus groups, 

and a survey (see Table 1.1 of Appendix 7).  The data and results are presented individually 

below. 

 

Document Analysis 

PILLAR Workbooks were collected from 46 of 57 total RAs.  The analysis was split into 

three parts, including a review of the Behavioral Justification/Improvement Opportunities 

sections of the Workbook, the Summary sections, and the Overview/Next Steps section.  The 

Behavioral Justification and Summary sections are repeated for each of the six PILLAR 

competencies, and the Overview/Next Steps section is the final page of the Workbook.  For the 

purposes of the analysis, any section that had writing in it was considered “utilized”, and any 

sections left blank were considered not “utilized.” 

 

Overall utilization of the Workbooks was low.  The Behavioral Justification sections 

were the most utilized of the three, with 9 of 46 RAs writing on the pages for the first 

competency (Professionalism), and just 1 writing on them for the last (Readiness) (see Table 1.2 

of Appendix 7).  The Summary sections were similar in that 6 of 46 RAs wrote on the pages for 

the first competency, and just 2 wrote on them for the last (see Table 1.3 of Appendix 7).  No 

RAs wrote in the Overview/Next Steps section of the Workbook (see Table 1.4 of Appendix 7). 

 

Focus Groups 

Focus groups were conducted with three random samples of RAs; out of 28 total invited, 

26 participated.  A summary of responses is detailed here. 

 

StrengthsQuest 

When asked what comes to mind when they think about StrengthsQuest, many RAs 

described the framework as both an organized system and a resource that facilitates individual 

development.  More specifically, they discussed its role in promoting self-understanding, other-

understanding, and understanding of overall team dynamics within their hall staffs.  RAs 

described using StrengthsQuest in a variety of contexts, including during individual supervision 

meetings, for the purposes of program planning with fellow RAs, in responding to conflicts and 

crises, and as a tool for personal self-reflection.   

 

In discussing positive experiences and challenges with StrengthsQuest, RAs talked about 

appreciating the relatability of StrengthsQuest themes to the RA position and its use as a tool for 

self-understanding but wanting more guided application activities.  They described both 

opportunities and difficulties in working with others whose themes differed from their own.  

They expressed clear frustration with the fact that StrengthsQuest could and had been used to 

identify perceived weaknesses, as well as justification for refusal to assist with various tasks (for 

example, RAs whose StrengthsQuest Theme Report did not include the Ideation theme may have 

avoided participating in the brainstorming phase of program planning).  Other themes about 

StrengthsQuest that came up in the focus groups included wanting the opportunity to take the 

assessment multiple times, using it for personal as well as professional development, using it to 

identify and address areas for improvement, and getting further clarity on how to use it. 
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PILLAR 

When asked what comes to mind when thinking about PILLAR, RAs described not using 

or talking about it much, particularly after Fall training; feeling like it’s “busy work;” having 

difficulty with the format and layout of the workbook; and being confused by the both redundant 

and excessive information in it.  Some said that delivering the content in a different format 

would be helpful, such as modeling it after StrengthsQuest or the Socially Responsible 

Leadership (SRL) framework; they also made reference to PILLAR-themed Pecha Kucha 

presentations that professional staff gave during Fall training.  Despite the initial negative 

feedback, some RAs described several ways in which PILLAR has contributed to their 

development in the position, stating that it serves as a useful framework for articulating and 

organizing the skills and competencies RAs should master.  They described it as helpful in the 

on-boarding process but said it needs to be better explained during training. 

 

In discussing positive experiences and difficulties with PILLAR, RAs acknowledged that 

it can be a beneficial tool when used as a checklist or goal-setting mechanism.  The Workbook, 

however, they described as intimidating, with a rigid design and too much information.  

Furthermore, they said it is difficult to keep up with and produces infrequent feedback.  Other 

themes that came up in the focus groups included the need for PILLAR to be implemented in a 

different way and to be more conversational rather than formal. 

 

Survey 

The survey had separate sections for StrengthsQuest and PILLAR, with identical 

quantitative and qualitative questions related to each.  Out of 57 total RAs, 43 completed the 

survey, although not every respondent answered each question.  Of the 43 respondents, 24 were 

in their first year of the position, 16 were in their second, and 3 were in their third.  They 

represented all residential communities on campus, and they reported having held a variety of 

other leadership positions on campus.  Both qualitative and quantitative data are summarized 

below, first regarding StrengthsQuest, then PILLAR. 

 

StrengthsQuest 

Respondents were first asked to list their top five StrengthsQuest themes, and their 

answers were checked for accuracy against a list of all possible themes (due to survey 

anonymity, it was not possible to check responses against individual Theme Reports).  

Approximately three-quarters of respondents provided accurate themes (see Table 2.1of 

Appendix 7). 

 

Respondents were then asked a series of Likert-style questions about their experiences 

with StrengthsQuest.  Overall, the vast majority indicated that StregnthsQuest has served as a 

useful tool for development and self-reflection. Slightly fewer, though still a majority, reported 

having used StrengthsQuest to discuss performance with their supervisor (see Table 2.2 of 

Appendix 7).  Despite its reported usefulness, less than half of RAs spent time reflecting on their 

Theme Report more than 3 times in the past year (see Table 2.3 of Appendix7). 

 

Lastly, respondents were prompted with a series of free response reflection questions, for 

which 31 RAs provided commentary.  In response to questions about the extent to which 

StrengthsQuest has enhanced professional development, goal identification, and goal 
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accomplishment within the RA position, about half of respondents indicated that it has increased 

their self-awareness of strengths and has provided role clarity in the job.  One respondent stated, 

“StrengthsQuest has helped me identify and label my strengths, as well as help me see how my 

strengths can be used to support my fellow staff members.”     
 

Another recurring idea was that StrengthsQuest has served as a catalyst for identifying 

specific work strategies.  In the words of an RA, “Knowing that I am an achiever I make task 

lists for myself each day for me to complete. This keeps me organized and helps me to 

accomplish everything that I need to get done. Without knowing that I was an achiever I may not 

have known specifically which techniques that help me thrive.”  

 

Other common themes were that it has helped in identifying professional goals, it has 

helped increase self-confidence and self-acceptance with regards to individual strengths, and to a 

lesser extent it has increased self-awareness of perceived weaknesses.  Overall, the majority of 

RAs said StrengthsQuest is a valuable tool; a few remarked that it should be used more 

frequently and/or effectively.  About one-fifth said that it has not contributed significantly to 

their growth, and half of those commented that the tool is not useful in general.  As one 

respondent put it, “I do not believe that I have used this past training. And at training it was only 

during retreat.”   

 

PILLAR 

Respondents were first asked to list the 6 competencies of the PILLAR framework, and 

their answers were checked for accuracy.  Less than one-third of respondents were able to 

accurately name any of the 6 competencies (see Table 3.1 of Appendix 7). 

 

Respondents were then asked a series of Likert-style questions about their experiences 

with their PILLAR Tools.  Overall, up to half of respondents indicated that PILLAR has not 

aided them in their development and self-reflection. Only about one-third reported having used 

PILLAR to discuss their performance with their supervisor (see Table 3.2 of Appendix 7).  Even 

fewer respondents reported regular use of their PILLAR tools, with only about one-fifth using it 

more than three times in the past year (see Table 3.3 of Appendix 7). 

 

Lastly, respondents were prompted with a series of free response reflection questions.  In 

general, responses to questions about PILLAR were less nuanced compared with those about 

StrengthsQuest.  About half of respondents reported that PILLAR has improved their 

understanding of Residential Education and the RA position by outlining the primary values of 

the department and the key components of the job.  One respondent stated, “PILLAR is a 

standard that allows RA's to be on the same page. It allows each of us to understand what is 

expected of each other and what is being expected by our supervisors. It helps because we don't 

have to assume what Res Ed is looking for, we know it and we look to PILLAR to dialogue 

about what we do well and what we can improve on.”   

 

About the same number, however, said that it is not a useful tool.  In the words of one 

respondent, “I'm not the biggest fan of PILLAR because to me, what is included in PILLAR are 

just aspects of the job. It is perceived as a separate tool and outline, but literally everything that is 

incorporated in PILLAR is required by our job as an RA.”  Another said, “I do not believe it has 
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enhanced my development as an RA. I feel it’s too long to remember what each facet of PILLAR 

is supposed to incorporate, and thus makes it difficult to use as framework in the first place.”  

Others said they find it confusing, redundant, or are not even sure what it is, and they rarely use 

or think about it.  Overall, approximately half indicated some level of dissatisfaction with the 

tool, ranging from indifference to blatant disdain, while about one-tenth said it is useful. 

 

Summary of Results 
Though this project included 3 distinct methods of analysis, the learning outcome 

assessed referred specifically to RA articulation of PILLAR competencies, which was measured 

in the survey described above (see Table 3.1 in the Appendix). 

 

Learning Outcome 
Number of 

Students Assessed 

Number of Students 

with Acceptable or 

Better Performance 

Students who participate in the Resident 

Advisor trainings will articulate the 

concepts and behaviors associated with 

Residential Education’s departmental 

competency model and the Social 

Responsible Leadership model. 

43 14 

 

VI. Discussion & Interpretation of Results 

 

Based on results of the three methods of assessment, it is apparent that the learning 

outcome has not been met.  A summary of key findings supporting this conclusion is outlined 

below. 

 

Key Qualitative Findings: 

 Most RAs find StrengthsQuest to be a useful tool for development and self-

reflection, but some want more guided application activities during training and 

throughout the year. 

 Some RAs find PILLAR to be a useful tool for understanding their role and 

departmental expectations during the on-boarding process, but most do not find it 

valuable beyond that. 

 Many RAs do not find PILLAR to be useful and instead find it redundant and 

confusing. 

Key Quantitative Findings: 

 About 76% of RAs were able to correctly name 1 of 34 StrengthsQuest themes. 

 Nearly 85% of RAs feel that StrengthsQuest has contributed to their development. 

 About 41% of RAs spent time reflecting on their StrengthsQuest Theme Report, 

either individually or with their supervisor, on more than 3 occasions in the past 

year. 

Compared with… 
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 Only about 31% of RAs were able to correctly name 1 of 6 PILLAR 

competencies. 

 About 44% of RAs feel that PILLAR has contributed to their development. 

 About 31% of RAs spent time reflecting on PILLAR, either individually or with 

their supervisor, on more than 3 occasions in the past year 

 Only 8% of PILLAR Workbook pages were utilized in the past year. 

Discussion 
In comparison to anecdotal evidence over the years since PILLAR was created, the 

findings of this project are not particularly surprising. RAs, as well as professional staff, have 

struggled to implement, consistently utilize, and make meaning of the framework.  The tool was 

developed around the same time as the Division of Student Affairs Socially Responsible 

Leadership model was being developed, and the adoption of both, in addition to the use of 

StrengthsQuest, proved to overwhelm and confuse RAs rather than clearly guide and facilitate 

their learning (see Limitations section below for further discussion). 

 

This project is a contribution to the Division of Student Affairs in that it serves as a 

testament to the importance of designing programs with an end in mind.  Beginning with a 

demonstrated need, stated in the form of one or more learning outcomes, allows for the 

development of coherent implementation and assessment plans.  Similarly, the project serves as 

evidence of the value of strategic alignment of departmental contributions to divisional learning 

outcomes.  Reducing redundancies in student leadership development models will not only 

enhance RA learning, it will also increase departmental efficiency by establishing metrics that 

are directly measurable at the divisional level.  With clear indicators of progress toward 

divisional outcomes, Residential Education will be able to more effectively demonstrate the 

department’s impact with regards to student success.          

 

Limitations 
It is first important to note that the extent to which both StrengthsQuest and PILLAR 

have been utilized by RAs is, to a large degree, a reflection of the extent to which professional 

staff in the department have been able to train and facilitate them in doing so.  Though it was not 

necessarily captured in the assessment, there have been clear discrepancies in the ways in which 

and the frequency with which supervisors use the models in supervision and weekly staff 

meetings with RAs.  Particularly for PILLAR, these inconsistencies are due in part to the fact 

that a clear plan for supervisory implementation was not embedded into the framework. This was 

quite clear in attempting to collect the PILLAR workbooks for data analysis. None of the 

University Appartment Community workbooks were collected, mostly as a result of the 

workbooks not being used by the staff and RAs from this staff unable to locate their workbooks. 

StrengthsQuest, on the other hand, has associated activities provided by the Gallup company 

(available at a higher rate than the basic Theme Reports), although there has never been a 

departmental plan for their use.  

 

A second significant limiting factor is that the PILLAR framework was also not designed 

with a clear outcome-based assessment plan.  The document analysis, focus groups, and survey 

were all created as part of this project in an attempt to best fit the presumed goals and objectives 

of the model.  Similarly, there has never been an outcome-based departmental plan for assessing 
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learning related to StrengthsQuest, making it difficult to directly measure the extent to which 

RAs have benefited from engagement with the model.  

 

A third limitation is any biases that come when any office assesses their own programs. 

There is a chance that findings from this assessment project are biased as a result of some of the 

people that utilize the development tools also conducted the assessment project. However, three 

graduate interns (Marcus Gentzler, Nilza Santana-Castillo, and John Cheney) within the 

department were included in the analysis and interpretation of the data. It is our hope that by 

having multiple people, both professional staff and graduate interns, work on data analysis and 

interpretation that this bias has been minimized.  

 

VII. Recommendations and Plans for Action 

 

Preliminary findings have already been highlighted to the RAs at the Spring Resident 

Advisor Education Series on May 22, 2015. Findings and changes made to PILLAR and the 

development tool implementation process will be presented during Fall 2015 training. Some of 

the information will also be shared with the Office of Student Employment, to provide a deeper 

context to the development the department facilitates with student employees. Lastly, findings 

will also be shared with other offices in the Division of Student Affairs that work with student 

leaders. It would be helpful to find ways to integrate student leader employee development 

across the Division.  We will explore sharing our findings with other offices that supervise 

student leaders (e.g., New Student Family Engagement, Health Promotion and Wellness, and 

Office of Multicultural Student Success). 

 

Implications of this project for other departments are vast. With many offices in the 

division supervising student employees, our findings and new tool and process would be helpful 

to those other offices. It could impact how those offices develop their student leaders, as well as 

how they chose to assess any development tool or process they use. Particularly, if the 

development processes were combined or similar across departments within the Division, for a 

more unified approach to student leader development.  

 

 Recommendations for plans of action include a summer project being assigned to a staff 

member in the department. This project would focus on strengthening the development tool and 

process used across the department to implement the tool. In addition, it is recommended that 

more support and resources be given to the Resident Directors to use in implementing the tool. 

This plan of action is expected to take place over the summer. Potential barriers to 

implementation include changes in the department with key central staff, director and associate 

director positions, transitioning. These position transitions could impact the implementation 

process based on input and timing. Furthermore, the department balances both unity and 

autonomy for each residential community. Any departmental change made to how a staff is 

supervised needs to both unify the department in its goal and opportunities provided, while also 

allowing each individual supervisor the autonomy to choose from various activities, resources, 

and topics that best suit their specific staff. Great consideration will be given to this potential 

barrier when considering the implementation of the assessment findings. 
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 This year, the Residential Education Assessment Committee has created an assessment 

timeline for the department. The timeline will help the department, specifically those charged 

with facilitating the divisional assessment project and other department projects on a yearly 

basis. To ensure we are consistent in our assessment of our development tools, a RA 

development tool assessment project will be added to the assessment timeline. This assessment 

will most likely take place on a Three-year rotation. 
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VIII. Appendix 1: Pillar Tool 
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Appendix 2: Pillar Tool Document Analysis Survey 
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Appendix 3: Focus Group Packet 
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Appendix 4: Focus Group Scoring Guide 
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Appendix 5: Focus Group Informed Consent 
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Appendix 6: Development Tool Survey 
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Appendix 7: Table Results 

 

Table 1.1  

Response Rates by Method  

Method Total Invited Total Participated 

Document Analysis 57 46 

Focus Groups (3) 28 26 

Survey 57 43 

 

 

Table 1.2  

PILLAR Workbook: Summary of Behavioral Justification Utilization 

Competency Not Utilized Utilized 

Professionalism 37 9 

Inclusion & Diversity 42 4 

Learning & Development 42 4 

Learning 41 5 

Advising & Mentoring 41 5 

Readiness 45 1 

          n = 46 

 

Table 1.3  

PILLAR Workbook: Summary of Summary Utilization 

Competency Not Utilized Utilized 

Professionalism 40 6 

Inclusion & Diversity 43 3 

Learning & Development 43 3 

Learning 44 2 

Advising & Mentoring 42 4 

Readiness 44 2 

          n = 46 

 

Table 1.4 

PILLAR Workbook: Summary of Overview/Next Steps Utilization 

Not Utilized Utilized 

46 0 

          n = 46 

 

Table 2.1 

StrengthsQuest: Themes Quiz 

Total Possible 

Themes 

Total Attempted 

Responses 

Total Accurate 

Responses 

Percent Accurate of 

Total Possible 

43 * 5 = 215 168 164 76.3% 
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            n = 43 

 

Table 2.2 

StrengthsQuest: Summary of Responses about Usefulness 

Statement Disagree 

Neither 

Agree 

nor 

Disagree 

Agree 

My StrengthsQuest Theme Report has contributed to my 

professional development as an RA. 
2 3 28 

My StrengthsQuest Theme Report has helped me to identify 

my professional strengths. 
3 1 29 

My StrengthsQuest Theme Report has helped me to identify 

my professional development opportunities. 
6 6 21 

My StrengthsQuest Theme Report has helped to facilitate 

conversations with my supervisor about how I can improve 

or change my behavior to meet and/or exceed expectations as 

an RA. 

7 3 23 

            n = 33 

 

Table 2.3 

StrengthsQuest: Summary of Responses about Frequency of Use 

Statement 

Rarely 

(Fewer 

than 3 

times 

this 

year) 

N/A or 

Unsure 

Often 

(More 

than 3 

times 

this 

year) 

I spend time individually reviewing and reflecting upon my 

StrengthsQuest Theme Report. 
11 8 14 

My supervisor and I spend time together reviewing and 

reflecting upon my StrengthsQuest Theme Report. 
13 7 13 

My staff spends time at our Wednesday night meetings 

reviewing and reflecting upon our StrengthsQuest Theme 

Report. 

21 6 3 

I spend time with someone other than my supervisor reviewing 

and reflecting upon my StrengthsQuest Theme Report. 
18 6 9 

            n = 33 

 

Table 3.1 

PILLAR: Competencies Quiz 

Total Possible 

Correct Responses 

Total Attempted 

Responses 

Total Accurate 

Responses 

Percent Accurate of 

Total Possible 

43 * 6 = 258 129 81 31.4% 

            n = 43 
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Table 3.2 

PILLAR: Summary of Responses about Usefulness 

Statement Disagree 

Neither 

Agree 

nor 

Disagree 

Agree 

My PILLAR Tool has contributed to my professional 

development as an RA. 
10 8 14 

My PILLAR Tool has helped me to identify my professional 

strengths. 
13 9 10 

My PILLAR Tool has helped me to identify my professional 

development opportunities. 
15 7 10 

My PILLAR Tool has helped to facilitate conversations with 

my supervisor about how I can improve or change my 

behavior to meet and/or exceed expectations as an RA. 

13 8 11 

            n = 32 

 

Table 3.3 

PILLAR: Summary of Responses about Frequency of Use 

Statement 

Rarely 

(Fewer 

than 3 

times 

this 

year) 

N/A or 

Unsure 

Often 

(More 

than 3 

times 

this 

year) 

I spend time individually reviewing and reflecting upon my 

PILLAR Tool. 
21 4 7 

My supervisor and I spend time together reviewing and 

reflecting upon my PILLAR Tool. 
14 5 13 

My staff spends time at our Wednesday night meetings 

reviewing and reflecting upon our PILLAR Tools. 
22 6 4 

I spend time with someone other than my supervisor reviewing 

and reflecting upon my PILLAR Tool. 
22 6 4 

            n = 32 
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