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College 
Annual Assessment Report 

Department, Unit, or Program 
 

Academic Year: 2014-15 
Date of Report Submission:  October 15, 2015 
Name of Department/Unit/Program: Department of Teacher Education, College of Education, 
Secondary Education Program 
Name of Contact Person: Hilary Conklin  
Names of Assessment Committee Members: Hilary Conklin, Eunmi Lee, Stephanie Whitney  
 
Please submit reports on this template and not in a separate document.  Please type responses 
below prompts for each item in this Word document.  Attach all supporting materials as 
appendices. 
 
Part I:  Follow-Up on Last Year’s Assessment Report Recommendations  
Based on the recommendations and planned actions from your last assessment report, please 
discuss actions and/or follow-up, as well as their results. 
 

For the 2013-2014 TLA Assessment Project, the College of Education’s Secondary Program 
assessed its Learning Outcome 5, which focuses on students’ ability “to plan, design, implement, 
and evaluate curricula and instructional practices…” as novice secondary teachers. The instructors 
for four advanced content methods courses (ie., Secondary English teaching methods; Secondary 
Science teaching methods, etc.) reviewed rubrics of student teaching demonstrations—student 
coursework that directly assesses Learning Outcome 5. The results showed that student strengths 
were lesson preparation ability and communication/interaction skills. Many students, however, 
struggled with debriefing and extrapolating from group work and wrapping up lessons, including 
formatively monitoring and assessing student performance to identify next steps. Faculty 
concluded that the disparities in instructional skills development within individual students and 
across groups of students should be expected because teaching—including an authentic activity 
such as teaching demonstrations—is a holistic practice that requires the integration of a number 
of skills and dispositions and that can only be developed fully through practice and reflection. 
What the evidence most strongly suggested was that students were prepared to begin student 
teaching. Recommendations based on these results included faculty (1) identifying how best to 
support students’ development of skills related to wrapping up activities and assessing student 
learning and (2) aligning their rubrics and possibly their assignments across courses to create a 
more reliable assessment of the learning outcome and to be able to compare student 
performances across courses.  

Drawing from these results last year, the secondary program undertook several efforts to 
revise the program in order to better align assignments across courses and support novice 
secondary teachers’ skills related to assessing student learning. In particular, the secondary 
program developed and refined a new lesson plan template (see Appendix B), to ensure greater 
consistency in novice secondary teachers’ planning of instruction across courses. All course 
instructors throughout the secondary education program now use this lesson plan template, 
enabling novice teachers to focus on a common format as they learn to plan instruction across 
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different courses. In addition, because our 2013-14 project revealed the need for greater attention 
on assessment, we revised the sequence of our secondary education coursework: beginning in 
2015-16, students now take a specialized course on assessment one quarter earlier than they 
previously did, prior to their advanced content methods course. This program restructuring 
enables secondary novice teachers to learn about assessment practices at a strategic point in their 
program, preparing them to plan and implement more informed assessment of student learning 
practices as they approach their student teaching. Finally, because novice secondary teachers’ 
revealed the need for more focused attention on and learning about assessment of student 
learning, our 2014-15 project focuses on Learning Outcome #8, which focuses on assessment. 
 
Part II:  Report on This Year’s Assessment Project 
While your annual assessment project may have assessed multiple learning outcomes, this 
report should focus on just one program learning outcome. 
 
Abstract 
Provide a short abstract (no more than 250 words) describing the assessment project, procedures 
and results. 
 
This TLA Assessment Project reports on the COE’s Secondary Education Programs’ assessment of 
Learning Outcome 8, which focuses on students’ ability to “plan, design, implement, and evaluate 
formative and short- and long-term summative assessments for promoting student learning…” as 
novice secondary teachers. The instructors for three content area methods courses (Secondary 
science teaching methods; Secondary mathematics teaching methods; and Secondary social 
studies/ history teaching methods) reviewed rubrics of DePaul students’ design and evaluation of 
secondary student assessments—DePaul student coursework that assesses Learning Outcome 8.   
The results indicate that students across courses are meeting the learning outcome overall. 
Strengths include the fact that most candidates’ assessments are aligned to objectives. Students 
also used the lesson plan template successfully and demonstrated successful planning of 
assessments.  However, during lesson implementation, candidates often did not ask those 
questions they had planned, revealing a misalignment between the lesson on paper and the lesson 
in practice. The instructors for the advanced methods courses are satisfied with the results overall, 
but see opportunities to revise assignments and the rubrics for assessing the learning outcome.  
 
Recommendations based on these results include seeing if students’ opportunities to learn about 
assessment practices earlier in their program (based on a newly revised course sequence) will 
assist them in achieving our learning outcome focused on assessment. In addition, we believe it 
would be helpful to create more fine-grained rubrics and/or distinct assignments that focus on 
assessment.   
 
Learning Outcome Assessed 
Which one of your program learning outcomes did you assess? 
 

Learning Outcome 8. Graduates of the COE Secondary Education Program are able to plan, 
design, implement, and evaluate formative and short- and long-term summative 
assessments for promoting student learning and self-assessment, identifying student 
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needs, monitoring student progress, measuring student growth, and evaluating curriculum 
and student outcomes using diverse types of data. 

 
 
Data Collection and Methodology 
How did you collect evidence to determine whether or not this learning outcome is being 
achieved?  Please explain: 
 

 The way in which student work was collected or observed. 
Three faculty instructors collected and analyzed sample assessments from upper level content 
methods courses in which students were given assignments that incorporated their planning, 
implementation, and evaluation of assessment. 
 

 The student groups studied. 
Student groups included undergraduate and graduate students preparing to become Biology, 
Chemistry, Environmental Science, History, Mathematics, Physics, and Social Science teachers 
enrolled in TCH 482, SEC 383/TCH 483, and SEC 385/TCH484. 
 

 Please include any instruments in an appendix. 
See Appendix C for sample rubrics from TCH 482 and SEC 383/TCH 483. 
 
How was the evidence you collected analyzed?  Please explain: 

 The methods you used to analyze and interpret the results. 
Each course instructor collected the rubrics for either all students in her or his course or a random 
selection, depending on course enrollment. Each instructor analyzed rubric scores to determine 
students’ level of proficiency. The Results section provides a composite analysis that reflects 
trends and disparities in the assessment of the learning outcome across courses.   
 

 The person or group who analyzed the data. 
 

TCH 482: Hilary Conklin 
SEC 383/TCH 483: Stephanie Whitney 
SEC 385/TCH 484: Eunmi Lee 

 

 How “acceptable performance” was determined for this assessment project. 
Each instructor used a rubric to determine “Acceptable performance.”  Overall scores must exceed 
a final percentage grade of C to meet the criteria of acceptable performance, but each instructor 
also determines acceptable performance within sub categories, based on the rubrics used to 
assess student performance. For example, in the TCH 482 assignment, “acceptable performance” 
was determined by looking for those students who achieved the “meets most criteria” category 
(see rubric in Appendix C).  
 

 Please include any scoring guides or rubrics in an appendix. 
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Rubrics for a sample of two of the methods courses are included in Appendix C. 
 

Results 
What are the results of this assessment project? 

 Please include any tables, charts, or graphs in an appendix. 
 
See Appendix A for data tables. 
 
Course analyses: 
 

TCH 482: Curriculum Unit Plan 
For this assignment, teacher candidates work in a small group of 3 or 4 classmates to create a 
series of 4 connected lesson plans and a culminating performance assessment. Each lesson plan 
also includes assessments for the lesson. 
 
Analysis: 

 All students achieved good to excellent performance on the assignment overall, and all 
achieved acceptable to excellent performance on the sub-categories that included the 
creation of assessments. 

 The rubric assesses many different aspects of curricular planning and does not assess 
candidates’ creation of assessments as a distinct category; it would be helpful to create a 
more fine-grained rubric and/or a distinct assignment that focuses on assessment.   

 Because the assignment is a group assignment, it is not clear from this assignment whether 
each candidate is able to create assessments successfully.  

 
TCH 483: Peer Planning & Micro-Teaching 

In teams of two, students work together to plan and teach a lesson to the class. While students 
work and teach together, they hand in separate lesson plans, commentaries, video clips and 
teaching reflections. This happens in three parts. 
 
Part 1— Planning: As a team you will have discussions around—What should students be able 
to do at the end of a lesson on this topic?  How will we know if the student has attained 
learned what we intend them to learn?  How might students go about solving the problem 
(correctly and incorrectly)?  What questions can we ask to foster student thinking and/or to 
extend student thinking?  What can we learn about the students’ understanding throughout 
the lesson?  How can student thinking be summarized at the end of the lesson?  You will 
submit both a TTLP/Commentary and a full lesson plan.  
  
Part 2— Teaching/Taping:  Your pair will be given a set amount of time to teach your lesson to 
your peers.  You will have to determine what technology you will use to video, get the 
technology and set it up prior to teaching.  
  
Part 3— Video Clips and Reflection:  You will select one or two contiguous video clips (up to 5 
minutes in length) on which to focus your reflection.  
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For this assignment, students received formal scores for their planning and on their reflection 
of their teaching.  There were 14 students in the class.  I assigned them numbers 01-14 and 
used a random number generator to select 5 students to look at more closely: 
 

      Overall, the students did well on this assessment with planning, teaching and reflecting on 
their practice.  

      One comment that surfaced many times is that students followed the lesson plan 
template and included questions that they could ask to assess students’ understandings of the 
objectives.  However, when they were teaching the lesson they often did not ask those 
questions; there was a misalignment between the lesson on paper and the lesson in practice. 

      In reviewing the final reflection, students were to use video evidence to support their 
reflections.  In several instances there was not video evidence to support their assertion (this is 
becoming increasingly important with the edTPA assessment that students must pass to 
become licensed teachers in Illinois). 
 

TCH474 Unit Plan 

 For this assignment, teacher candidates develop a multidisciplinary science unit that 
includes at least three connected lessons.  Candidates are asked to include an evaluation 
activity tied to the learning objectives of each lesson. Candidates are also asked to explicitly 
describe how a summative assessment is evaluating if the unit goals are achieved.  
 

Analysis: 
1. Candidates received the scores in the range of 89 to 100 points out of 100 total for this 
assignment. Most candidates’ work showed that the assessment item is aligned to the unit 
goal statement.  
2.The rubric was written to assess multiple components of unit plan and does not have 
detailed criteria to solely evaluation the quality of formative and summative assessment. 
Adding specific expectations for the summative assessment item to the current rubric seems 
necessary.  
3. To capture how candidates make connections between the evaluation activity in each lesson 
and the summative assessment items, the assessment part in the title page will be revised for 
candidates to visualize the connectivity among formative and summative assessment and its 
alignment with the unit goal.  

 

 Please complete the following table.  Report each number as a single whole number (not a 
decimal, range of numbers, or percentage).  

Learning Outcome # Students Assessed  # Students with Acceptable or 
Better Performance  

Learning Outcome 8. 
Graduates of the COE 
Secondary Education Program 
are able to plan, design, 
implement, and evaluate 
formative and short- and long-
term summative assessments 

52 students across three 
methods courses (specific 
scores are presented in this 
report for 17 of those 
students) 

All had acceptable 
performance overall; 50 had 
acceptable performance in the 
sub-categories examined 
within each assignment.  
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for promoting student learning 
and self-assessment, 
identifying student needs, 
monitoring student progress, 
measuring student growth, and 
evaluating curriculum and 
student outcomes using 
diverse types of data. 
 

 
Interpretation of Results 
Based on your analysis of the data, what evidence did you find for whether or not your unit’s 
specific learning outcomes are being met?   
 
Across all three courses students are similarly assessed on their abilities to meet Learning 
Outcome 8, although there are some variations in the specific assignments and rubrics instructors 
use. Students across courses are meeting the learning outcome overall. Strengths include the fact 
that most candidates’ work showed that the assessment item is aligned to the unit goal statement. 
Students also used the lesson plan template successfully and included questions that they could 
ask to assess students’ understandings of the objectives, indicating successful planning of 
assessments.  However, during lesson implementation, candidates often did not ask those 
questions they had planned; there was a misalignment between the lesson on paper and the 
lesson in practice. 
 
Describe your program’s satisfaction with the results.   
 
Overall, the instructors for the advanced methods courses are satisfied with the results, but see 
opportunities to revise assignments and the rubrics for assessing the learning outcome. 
 
Recommendations and Plans for Action 
Based on the results of your assessment project, what recommendations do you have to improve 
students’ achievement of this learning outcome in the future? 
 

 As noted in Part I above, during the 2014-15 year, the secondary program implemented a 
new program sequence so that students now take a specialized course on assessment one 
quarter earlier than they previously did, prior to their advanced content methods course. 
This change has taken effect during the 2015-16 academic year, so we will now be able to 
see if students’ opportunities to learn about assessment practices earlier in their program 
will assist them in achieving our learning outcome focused on assessment. 

 Because two instructors noted that the rubrics we used assess many different aspects of 
curricular planning and do not assess candidates’ creation of assessments as a distinct 
category, we believe it would be helpful to create more fine-grained rubrics and/or distinct 
assignments that focus on assessment.   
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Based on your recommendations for improvement, please describe your plans for implementing 
your recommendations.  Please explain: 

 Your expected timeline for each of these actions. 
The revised program sequence has taken effect as of Fall 2015; most secondary education 
students are currently enrolled in the assessment class.  Thus, as of Winter quarter 2016, we 
will be able to see if students in subsequent content area methods courses are able to plan and 
implement assessment practices more skillfully than previously. 
 
Instructors will revise assignments and rubrics in preparation for the new round of advanced 
content area methods courses, which begin in Winter quarter, 2016. 

 

 Any potential barriers you see to implementing these actions. 
 

Barriers include the many state level requirements that secondary education instructors must 
address in addition to program learning outcomes that necessitate that instructors address 
and assess a broad range of curricular and instructional practices during their relatively short 
courses. For example, the newly implemented state level teacher assessment, EdTPA, requires 
instructors to help secondary education students become familiar with and prepared for this 
new high stakes assessment; time spent preparing students to be successful on EdTPA takes 
away time that instructors can spend on other course practices. 
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Appendix A: Data Tables 
 
TCH 482 Curriculum Unit Plan Data Table 
 

 Overall Unit Plan Score 
(out of 100) 
 

Unit Issue/ Structure/ 
Sequence, including 
Performance 
Assessment 
(out of 25) 

Unit Components, 
including lesson plan 
assessments (out of 
25) 

S1 87 23 19 

S2 95 23 23 

S3 97 24 23 

S4 97 25 23 

S5 87 19 22 

S6 95 25 22 

 
TCH 483 Micro Teaching Data Table 
 

Student Number Lesson/Commentary 
(out of 40) 

Reflection (with 
video evidence) 
(out of 31) 

Overall Percent 
(Lesson/Commentary and 
Reflection) 
  

04 36 23 83% 

09 38 29 94% 

13 38 23 86% 

06 34 30 90% 
  

10 38 25 89% 

 
TCH 474 Unit Plan Data Table 

  

Student Sample Overall Unit Plan 
Score (out of 100) 

Unit 
Goals/Summative 
Assessment Plan 
(out of 15pts) 

Lesson Plan  
(out of 30pts) 

S1 100 15 30 

S2 97 13 30 

S3 92 13 24 

S4 89 10 24 

S5 91 12 24 

S6 97 13 30 
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Appendix B:  DePaul University Secondary Lesson Plan Format 
 
Lesson Plan (components required by EdTPA are noted below with a *. Your instructor may ask 
you to incorporate additional elements that are tailored to the course—these will be designated 
with a ***.)  

 

GOALS/ DESIRED RESULTS 
In the spaces below, articulate your specific learning goals for your lesson. Through each 
section, you should be addressing the question: what do you want students to KNOW and BE 
ABLE TO DO as a result of this lesson?  
 

1. Philosophy/ Broader Aims 
Link your broader philosophy/ rationale for teaching this content area to the learning plan in 
this specific lesson.  

 
 

2. Standards * 
State adopted student academic content standards and/ or Common Core State Standards 
that are the target of student learning (List the number AND text of each standard that is being 
addressed. If only a portion of a standard is being addressed, then only list or bold the part or 
parts that are relevant.) 

 
 

3. Learning Objectives * 
Learning Objectives associated with the content standards. These should be clear, specific, and 
measurable. 

 
 

4. Essential Questions 
What provocative, central question will foster inquiry and understanding—and serve as the 
focus for this lesson? What big ideas do you want students to understand from this lesson? 
Lessons within the same unit will typically have the same Essential Question(s). 

 
 

ASSESSMENT 
In this section, articulate the task or evidence through which students will demonstrate the 
desired understandings. In other words, how will you know students “got it” by the end of the 
lesson? 
 

5. Assessments * 
Informal and formal assessments used to monitor student learning, including type(s) of 
assessment, both formative and summative, and what is being assessed 
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LEARNING PLAN 
In this section, articulate the materials/ resources necessary to implement the lesson and the 
step-by-step sequence of the lesson.  

 

6. Instructional Resources and Materials * 
Instructional resources and materials (including technology) used to engage students in 
learning.  If technology is used, be sure to indicate how it enhances the lesson. 

 
 

7. Instructional Strategies/ Learning Tasks * 
Instructional strategies and learning tasks (including what you and the students will be doing) 
that support diverse student needs. This step-by-step process should indicate how much time 
you intend each segment to take and should be detailed enough that a substitute teacher 
could teach your lesson as you intended. 
(There are particular lesson models that might guide your thinking further here, such as the 5E 
model; POE; etc.) 
 

What teacher and students will be doing 
 

Points of evaluation 

Introduction: How will you introduce the lesson and engage 
students (how will you get them interested, help them see the 
relevance and purpose of the lesson)? 
 
Lesson: What are the specific steps and sequence of the lesson? 
How long do you anticipate each lesson segment taking?  
 
Closure: How will you conclude the lesson? How will you bring the 
lesson together for students to help them return to the bigger 
purpose and big ideas of the lesson? 
 

 

8. Adaptations and Extensions 
Describe accommodations for students with disabilities, adaptations for ELLs, extensions for 
gifted learners, or other modifications to support learning for all students.  

 
 

9. References * 
List citations for materials used.  

 

10. Alignment 
Reflect on how the lesson goals, assessment, and learning plan are aligned.  How does the 
learning plan provide students with opportunities to meet the lesson goals? How do 
assessments enable students to demonstrate that they have met the lesson goals? 
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Appendix C: Course Assignment Rubrics 
 
TCH 482 Unit Plan Rubric (see next page)
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 Meets 

few or 
no 
criteria 

Meets 
some 
criteria 

Meets 
most 
criteria 

Meets 
all or 
almost 
all 
criteria 

Completed rubric (self-evaluation) and distribution of tasks: 
Your group has included a completed rubric with your own 
evaluation of the unit AND a completed “distribution of tasks” form to 
indicate how the work was shared. 
 

 
0-4 

 
5-6 

 
7-8 

 
9-10 

Introduction and overview: Provides a 3-5 page introduction and 
overview that provides context and background for your unit and 
addresses the following questions: 

 Purposes: What are the core question and sub-questions of 
your mini-unit? What is the central issue question students will 
explore? What are your central goals for this mini-unit? How do 
these goals relate to your broader goals for teaching social 
studies? 

 Students: For what grade level did you create your unit? For 
what school/ classroom context? How have you taken into 
account your students in planning this mini-unit? How does this 
mini-unit build on students’ interests, strengths, existing 
understandings and experiences, etc.? 

 Subject Matter: Why did you select this particular issue, why is 
it important that your students study it, and how is it relevant to 
their lives? How will the lessons be sequenced in order to help 
students understand this subject matter? If they are not taught 
consecutively, what is the connective tissue between them? 

 Strategies: Which of the strategies/ methods that you have 
learned in our class are you using in this mini-unit to facilitate 
students’ learning? (Concept formation, technology, etc.) Which 
other methods are you using? Why are these methods useful for 
accomplishing the purposes you have laid out for your mini-unit?  

 Equitable, Authentic Intellectual Work: How do your lessons 
reflect the principles of equitable, authentic intellectual work 
(AIW)? How and where are students engaged in higher order 
thinking, deep knowledge, substantive conversation, and 
connectedness to the real world? How do the lessons feature 
equitable practices and/or cultural responsiveness so that ALL 
students can engage in AIW? 
 

0-10 11 12-13 14-15 

Unit Issue, Structure, and Sequencing 
Drawing on Onosko & Swenson’s (1996) article, the 4-lesson mini 
unit includes: 

 a central unit issue (rather than a topic, event, etc.), framed as a 
question, that is focused, controversial, important, interesting, 
intellectually challenging, age-appropriate, and researchable. 

 an opening grabber that draws students in/ introduces the 
central issue in an engaging manner. 

 Carefully sequenced lessons that scaffold student learning and 
build students’ understanding of the issue. Clearly identified 
important sub-questions, key concepts, and terms and how 
students will develop understandings of these. 

 Richly detailed source material that include competing 
perspectives, illustrations/elaborations of concepts, and 
emotionally engaging texts (visual, written, auditory, etc.) 

 One or more culminating projects that serves as a FINAL 

0-17 18-19 20-22 23-25 
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ASSESSMENT that engages students actively in learning & 
enables them to demonstrate in-depth, cohesive understanding 
of the central unit issue (ie., essay, newspaper, newscast, 
poster, etc.)                                                                            
(OVER) 

Unit Components 

 Includes at least 4 fully developed, ORIGINAL lesson plans, 
fully fleshed out, that each follow the format of and include 
ALL of the components on the Secondary Lesson Plan 
Template 

 

 Each lesson plan is clear, specific, and detailed enough that 
a colleague or substitute teacher could skillfully implement 
the lesson. You include any necessary handouts, readings, 
etc. that students would need to complete the lesson (ie., 
copies of teacher-made materials). If you use a resource 
that cannot be included in the lesson plan (e.g., video), you 
include a detailed summary of the source and how it will be 
used in the lesson.                                                                                             

 Includes a concept formation lesson, a lesson that 
incorporates technology in a way that adds value, and 2 
other lessons with strategies learned in TCH 472 or TCH 
482, and uses these methods in a way that reflects learning 
from course readings, class handouts, and class sessions. 

 If lessons are not to be taught consecutively, includes a brief 
description of the learning that will take place between 
lessons. 

 Identifies the local, state, and/or national social studies 
performance standards and themes the mini unit meets 
(either in the general overview or in each of the lessons). 

 

  0-17 18-19 20-22 23-25 

Equitable, Authentic Intellectual Work 
 

 Over the course of the mini unit (not necessarily in each lesson), 
all of the authentic intellectual work standards are addressed 
(higher order thinking, deep knowledge, substantive 
conversation, connectedness to the real world). The lessons 
reflect principles of equity and cultural responsiveness that are 
consistent with course readings and class activities/discussions. 
 

0-4 5-6 7-8 9-10 

Quality of Writing, Conventions, & Citations 
 

 Mini-unit is thoroughly proofread, lacks technical errors, and is 
very clear, well-organized, and coherent. Writing adheres to 
conventions and referencing of established writing style. All 
published materials used are properly cited, and full citations are 
included. 
 

0-10 11 12-13 14-15 

 
 

TOTAL  

 
 

 ______ out of 100 points 

 
COMMENTS: 
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SEC 385/ TCH 484 Unit Plan Rubric 

Science Unit Plan Rubric 
 

 Target Acceptable  
(-20% of total points of 
each item) 

Unacceptable  
(-50% to -100% of total 
points of each item) 

Title page (10pts) Title page includes all of 
five components. 
 
The rationale clearly 
and concisely addresses 
the main reasons for 
unit design. 

Title page is missing at 
least one component. 
 
The rational leaves 
doubt in the reader as 
to the reasons for unit 
design 

Title page is missing 
more two components. 
 
The rationale doesn’t 
match the unit design at 
all. 

Concept map (5pts) Concept map clearly 
shows scientific 
concepts to be covered 
in the unit, and the 
relationships among 
them. 

Concept map provides a 
list of scientific concepts 
but didn't well 
represent the 
relationships among 
them. 

Concept map shows 
parts of the scientific 
concepts and didn’t well 
represent the 
relationships among 
them. 

Standards (5pt) Provided standards 
accurately reflect the 
lessons 

Provided inappropriate 
standards. 

Did not provide 
standards. 

Unit goals (5pt) Unit goals are well 
identified and clearly 
aligned with standards.  
 
Higher levels of Bloom's 
taxonomy are 
predominant. 

Some of unit goals are 
improperly related to 
standards.  
 
All levels of Bloom's 
taxonomy represented 
equally. 

Unit goals are missing 
and not connected to 
standards.  
 
Lower levels of Bloom's 
taxonomy are 
predominant. 

Summative Assessment 
plan (10pts) 

Assessment is practical, 
aligned with unit goals, 
and allows for assessing 
student performance of 
scientific inquiry 
relevant to a series of 
lessons. 

Assessment is provided, 
but some of them are 
impractical or not 
aligned with unit goals. 

Assessment is not 
provided or generally 
impractical or not 
aligned with unit goals. 

Resources (5pts) At least three multi 
media resources are 
included. 

Fewer than three multi 
media resources are 
included. 

No resource provided. 

Teaching time frame 
(10pts) 

Provided an 
organizational overview 
of the unit. Content 
outline, teaching model, 
and activities are well fit 
together. 

Provided a time frame 
including content 
outline, teaching model, 
and activities, but not 
well organized. 

Time frame missed one 
of the content outline, 
teaching model, and 
activities. 

Lesson Plans (30pts) Each lesson plan is well 
designed and connected 
to each other.   
 
Inquiry teaching model 
lessons are included and 
well represent the 

More than two lesson 
plans are connected to 
each other.  
  
Inquiry teaching model 
lessons are included, 
but lack of the 

Each lesson plan is 
irrelevant to each other.  
 
 
No inquiry teaching 
model lesson is 
included. 
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characteristics of inquiry 
teaching and learning. 

characteristics of inquiry 
teaching and learning. 

Reflection (20pts) Writing is descriptive, 
analytical, and 
reflective.  
 
Assessed impact on 
student learning and 
adjust practice 
accordingly.  
 
Clear evidence of 
extending and applying 
knowledge and skills to 
daily practice.  
 
Focused on the process 
of learning and often on 
the process on inquiry 
(i.e., a sustained process 
of asking questions, 
trying new approaches, 
and asking new 
questions). 

Writing is mostly 
descriptive with limited 
elements of analysis or 
critical reflection.  
 
Showed difficulty 
assessing impact on 
student learning or 
adjusting practice 
accordingly.  
 
Limited extending and 
applying knowledge and 
skills to daily practice.  
 
Reflection is used as a 
means to solve specific 
problems, but does not 
question the nature of 
the problem itself. 

Writing may be only 
descriptive in nature 
and lack analysis or 
critical reflection. 
Unable to assess impact 
on student learning.  
 
No extending and 
applying knowledge and 
skills to daily practice.  
 
Do not focus on 
problems or shows the 
tendency that blames 
problems on others or 
on a lack of time and 
resources. 

 


